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Key themes in this presentation

* Teacher education research
— English language teacher professional development

— A HK case study of teachers and researchers learning
together in the context of assessment reform

e Sociocultural theories of learning

— Exploring school-university collaborative action
research as praxis for learning in the context of
education reform:

* How do university researchers help teachers make sense of
reform discourse and practices?

* How do teachers help researchers make sense of reform
discourse and practices?



Context of the study:

* Hong Kong’s education
system has been
undergoing major
assessment reforms since
2000

* Introduction of a school-
based assessment (SBA)
assessment for learning
component into the
secondary school English
language curriculum in
2005-2007, and its
extension to the final three
years of secondary school in
2007-2010.




Key challenges for implementing
assessment reform

No common
understanding of
assessment for
learning (e.g.
dialogic feedback-

No authentic forward)

professional
development

Traditional exam
oriented school
culture

practices for
teachers




The Hong Kong collaborative action
research assessment initiative

Why?

Teachers and researchers
needed to develop
common understandings
of assessment literacy

How?

Through a large-scale
collaborative action
research project between
researchers and teachers
In Hong Kong.

The SBA CAR Project
* 24 Hong Kong secondary

schools volunteered to
participate in the project.

Five key topics for schools
and teachers to explore:
interactive assessment,
grouping, self and peer-
assessment, task design

and feedback.



The problem of practice

A number of unknowns:

 How Hong Kong teachers (and students) perceive
the assessment reform will affect the way in
which feedback is provided, but in what ways?
(sociocultural concerns)

* How teachers structure feedback episodes (and
in and through what language) will have a
powerful effect on students’ learning, but in what
ways? (technical concerns)

 How teachers manage to fit feedback into the
curriculum will have a major effect on uptake, but
in what ways? (practical concerns)



How collaboration is presented in teacher education
discourse

* school-university collaboration presented as:

— a non-hierarchical model of professional
development for teachers

— “reflects social and power equity” (Oja 2001, p. 6).

— Equal participation in decision making and power
sharing (Carr and Kemmis 1986; Oja and Smulyan
1989; Elliott 1991; Altrichter, Posch et al. 1993;
Burns 1999; Oja 2001).




Tropes of collaboration

Collaboration as a Collaboration as
Technical Fix empowerment

Collaboration as Mutual Collaboration as

Learning Professionalism

Collaboration as Tropes




Problem with research in CAR

research not examining how teachers
and researchers actually learnt
together in praxis

&

Collaboration as an area of teacher
research is undertheorise

(Chan, 2015; Chan & Clark, 2014; Chan 2016)



Learning from each other:
School-university CAR as praxis

* The collaborative action research model drew on
Vygotsky’s notion of praxis (1987, 1997)

— understanding is conceptualized as dialectical in nature,
combining consciousness (knowledge and theory) with
action that results in the creation of an object (Lantolf,
2008).

* An iterative process for dialogical learning was adopted
in the project

— formalized opportunities for dialogical learning about
assessment interwoven with systematic opportunities to
try out ideas and approaches in the classroom and share
the evolving understandings, resulting in teaching ideas
and strategies as well as unanticipated problems emerging
as part of efforts to implement theoretical principles and
then adapt them in practice.



THE CASE STUDY & FINDINGS



The case study: Feedback

The teacher participants in all seven schools were invited to discuss
and formulate a two-cycle action research plan around a particular
issue or challenge they wanted to explore in relation to teacher
feedback to oral tasks. (In this paper, we share data from three
schools)

The two university researchers enacted the role of action
researcher facilitators

The Feedback group’s lead facilitator was Anna (pseudonym), Cheri,
was a co-facilitator.

Anna and Cheri enacted the roles of critical friends and input
providers.

‘Professional conversations’ during the school-university
collaboration were then recorded and transcribed for textual
analysis to examine the process and outcomes of collaboration for
professional learning.

Anna and Cheri were also supported by the CAR project’s core
research team, e.g. the principal investigator and Katy
(pseudonym), the project manager.



Data Analysis

* Drawing on a discourse analytical framework
and sociocultural theory (e.g. Fairclough,
2003; Gee, 2005; Halliday, 1985)

* ‘Everyday talk’ collected during the
collaborative activities to see how
understanding of assessment practices was
instantiated in the field, tenor and mode of
discourse, enabling the problematization of
complex relations between language use and
societal practices (Phillips & Jgrgensen, 2002).



Questions used to guide the analysis of
the textual data

 What word choices and key terms (e.g. attitudinal
words and ideational metaphors) were given
prominence/suppressed/backgrounded in the
texts to represent the teachers’/researchers’
understanding of feedback?

* What themes emerged to represent the

teachers’/researchers’ understanding of
feedback?

 How did this compare with the particular
constructions of feedback represented in the
school-university collaborative action research
project?



DEVELOPING NEW ASSESSMENT
CONSTRUCTS: THE CASE OF FEEDBACK



HOW THE RESEARCHERS HELPED THE
TEACHERS MADE SENSE OF THE
ASSESSMENT FOR LEARNING
PRINCIPLES AND THEORIES



HOW THE TEACHERS HELPED THE
RESEARCHERS ADAPT/DEVELOP THEIR
THEORETICAL CONSTRUCTS



Our learning as researchers:
Engagement in praxis

* [t was practical and technical issues which were
getting in the way of changing the teachers’ thinking
about feedback, not entrenched assumptions about
the nature and purpose of assessment.

* Developing new models of feedback from practice
up, not just theory down, allowed teachers and
students to experience what the new assessment
practices were actually was supposed to feel like.

* We systematically brainstormed how to address the
various technical issues raised by teachers, including
the structure and language of feedback, and ensured
teachers were as well supported as possible by their
school leadership.



Conclusions

* The results of this case study suggest that collaborative
action research was originally conceptualised by the
teachers as serving their respective institutional goals and
practical needs.

* The data showed that the teachers were concerned that
the students would underperform in the new school-based
assessment component of the new senior secondary
curriculum being introduced in Hong Kong at the time of
the project, so they wanted to improve their ability to
provide students with that feedback as a way to enhance
their students’ performance in the new oral assessment.

* Acquiring practical input related to the new models of
assessment (how to give effective feedback) through
collaborative action research was a key motivation for the
teachers’ participation in the project.



Conclusions

However, this led to tensions in negotiating their identities as
feedback providers in their actual classroom practice.

Some teachers expressed uncertainties about how to provide
feedback to learners because they were not sure if strategies
were effective or aligned to the principles of the reform.

So the researchers had to provide support to help teachers
work out what techniques and strategies were best for their
practice and make sense of the practical and technical
challenges

This then informed and shaped theory-building in ways which
provided the assessment reform in Hong Kong with long-
term sustainability and legitimacy.



ACKNOWLEDGEMENTS

* Professor Chris Davison, Head of School,
School of Education, UNSW, Sydney




ACKNOWLEDGEMENTS

We would like to thank the Hong Kong Quality
Education Fund for funding this research, and
the participating researchers, teachers and
schools for their extensive assistance with this
study. We are also grateful for the constant
encouragement and support of our research
team at the University of Hong Kong who helped
so much with the data collection and analysis.



Q&A



References (collaboration)

ACTEQ. (2006). Towards a learning Profession: Interim Report. Hong Kong: HK SAR Government Publication.

Atweh, B., Kemmis, S., & Week, P. (Eds.). (1998). Action Research in Practice: Partnerships for Social Justice in
Education. London: Routledge.

Burns, A. (1999). Collaborative Action Research for English Language Teachers. Cambridge: Cambridge University
Press.

Burns, A. (2005). Action Research: An Evolving Paradigm? Language Teaching, 38(2), 57-74.

Burns, A. (2009). Action Research in Second Language Teacher Education. In A. Burns & J. C. Richards (Eds.), The
Cambridge Guide to Second Lanquage Teacher Education (pp. 289-297). New York: Cambridge University Press.

Chan, C. (2014). Tensions and Complexities in Schoo-University Collaboration. Asia-Pacific Journal of Education, in
press.

Chan, C., & Clarke, M. (2014). The Politics of Collaboration: Discourse, identities and power in a school-university
partnership in Hong Kong. Asia-Pacific Journal of Teacher Education, in press.

Cheng, Y. C., Chow, K. W., & Mok, M. M. C. (Eds.). (2004). Reform of Teacher Education in the Asia-Pacific in the
New Millennium: Trends and Challenges Dordrecht: Kluwer Academic Publishers.

Cohen, L., Manion, L., & Morrison, K. (2007). Research Methods in Education (6th ed.). Abingdon: Routledge.

Education Commision. (2000). Reform Proposal for the Education System in Hong Kong. Hong Kong HKSAR
Retrieved from http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf.

Elliott, J. (1991). Action Research for Educational Change. Milton Keynes: Open University Press.
Fairclough, N. (2003). Analysing Discourse. Abingdon: Routledge.

24


http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf
http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf
http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf
http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf
http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf
http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf
http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf

References (Collaboration)

Foucault, M. (1972). The Archaeology of Knowledge (S. Smith, Trans.). London: Tavistock.
Foucault, M. (1991). Discipline and Punish: The Birth of the Prison (A. Sheridan, Trans.). London: Penguin.
Foucault, M. (1997). The Politics of Truth New York: Semiotext(e).

Groundwater-Smith, S., Mitchell, J., Mockler, N., Ponte, P., & Ronnerman, K. (2013). Facilitating Practitioner
Research: Developing Transformational Partnerships. London: Routledge.

HKEAA. (2014). School-based Assessment Teachers’ Handbook (English Language). Hong Kong HKSAR

Johnston, B. (2009). Collaborative Teacher Development. In A. Burns & J. C. Richards (Eds.), The Cambridge Guide
to Second Language Teacher Education (pp. 241-249). New York: Cambridge University Press

Kvale, S. (1996). InterViews. London: Sage Publications.

Merriam, S. B. (1998). Qualitative Research and Case Study Applications in Education. San Francisco: Jossey Bass.
Mills, S. (2003). Michel Foucault. London: Routledge.

Phillips, L., & Jgrgensen, M. (2002). Discourse Analysis as Theory and Method. London: Sage Publications.
Rabinow, P. (Ed.). (1984). The Foucault Reader. London: Penguin

Stenhouse, L. (1975). An Introduction to Curriculum Research and Development. London: Heineman Educational
Books.

Talbot, M., Atkinson, K., & Atkinson, D. (2003). Language and Power in the Modern World. Edinburgh: Edinburgh
University Press.

Walshaw, M. (2007). Working with Foucault in Education. Rotterdam: Sense Publishers.




References (assessment)

Assessment Reform Group. (1999). Assessment for Learning: Beyond the Black Box. Cambridge: University of
Cambridge School of Education. Retrieved on 2 October 2007 from http://arg.educ.cam.ac.uk/AssessInsides.pdf

Assessment Reform Group. (2001). Assessment for learning: 10 principles., from http://www.assessment-reform-

group.org.uk
Black, P. & D. Wiliam. (1998). Assessment and classroom learning. Assessment in Education, 5(1), 7-75.

Black, P., Harrison, C., Lee, C., Marshall, B., & Wiliam, D. (2003). Assessment for learning. New York: Open
University Press.

Carless, D. (2011). From testing to productive student learning: Implementing formative assessment in Confucian-
heritage settings. New York: Routledge.

Chan, C. (2014). Tensions and Complexities in School-University Collaboration. Asia-Pacific Journal of Education.

Cheng, L., Andrews, S., & Yu, Y. (2010). Impact and consequences of school-based assessment (SBA): Students’ and
parents’ views of SBA in Hong Kong. Language Testing, 28, 221-249.

Clarke, S. (1998). Assessment in the primary classroom: Strategies for planning, assessment, pupil feedback and
target setting. London UK: Hodder and Stoughton

Davison, C. (2007) Views from the chalkface: English language school-based assessment in Hong Kong. Language
Assessment Quarterly, 4 (1), 37-68.

Davison, C & Leung, C. (2009). Current issues in English language teacher-based assessment. TESOL Quarterly, 43
(3), 393-415

Davison, C. and Hamp-Lyons, L. (2010). The Hong Kong Certificate of Education: School-based assessment reform
in Hong Kong English language education. In LY. Cheng and A. Curtis (eds.): English language assessment and the
Chinese learner. New York: Routledge.

Fairclough, N. (2003). Analysing Discourse. Abingdon: Routledge.
Gibbons, P. (2006). Being the teacher: Identity and classroom conversation. Applied Linguistics, 27(1), pp.



http://arg.educ.cam.ac.uk/AssessInsides.pdf
http://www.ingentaconnect.com/content/tesol/tq/2009/00000043/00000003/art00002
http://www.ingentaconnect.com/content/tesol/tq/2009/00000043/00000003/art00002
http://www.ingentaconnect.com/content/tesol/tq/2009/00000043/00000003/art00002

References (assessment)

Halliday, M. A. K. (1985). Spoken and Written Lanqguage. Hong Kong: Oxford University Press.

Hamp-Lyons, L. (2007). The impact of testing practices on teaching: ldeologies and alternatives. In J. Cummins, & C. Davison
(Eds). The International Handbook of English language teaching, Vol. 1. (pp. 487-504). Norwell, MA: Springer.

Hamp-Lyons, E. M. & Tavares, N. J. (2011). Interactive assessment: A dialogic and collaborative approach to assessing
learners’ oral language. In D. Tsagari & |. Csepes (Eds.), Classroom-based language assessment. Language testing and
evaluation series. (pp. 29-46). Frankfurt: Peter Lang..

Hamp-Lyons, L. (2016). Implementing a learning-oriented approach within English Language assessment in Hong Kong
schools: Practices, issues and complexities. In G-x Yu and Y. Jin. (Eds.) Assessing Chinese Learners of English (pp. 17-38).
Palgrave.

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of Educational Research, 77, 81-112.

Hyland, F. & K, Hyland. (2001). Sugaring the pill: Praise and criticism in written feedback. Journal of Second Language
Writing, 10(3), pp

Kvale, S. (1996). Interviews: An introduction to qualitative research interviewing. London: Sage

Lee, I. (2011). Working smarter, not working harder: Revisiting teacher feedback in the L2 writing classroom. Canadian
Modern Language Review, 67(3), 377-399.

McPherson, K. (1998). Feedback on oral performance: Some insights from adult learners. Prospect, 13(2), 47-62.
Phillips, L., & Jgrgensen, M. (2002). Discourse Analysis as Theory and Method. London: Sage Publications.

Qian, D. D. (2010). Implementing school-based assessment in Hong Kong: Government policy and stake-holders’
perceptions. In Z. S. LG, W. X. Zhang, & P. Adams (Eds.), ELT at tertiary level in Asian contexts: Issues and research (pp. 108—
119). Hong Kong: The Hong Kong Polytechnic University.

Richards, K. (2006). Bridging discourses in the ESL classroom: Students, teachers and researchers. London. England:
Continuum International Publishing Group

Stimpson, P. Lopez-Real, F. Bunton, D. Wai-Keung Chan, D. Sivan, A. & Williams, M. (2000). Better supervision better
teaching: A handbook for teaching practice supervisors. Hong Kong: Hong Kong University Press

Sutton, R. (1998). School-wide assessment: Improving teaching and learning. Wellington, New Zealand: New Zealand Council
for Educational Research.

Torrance, H. & J. Pryor. (1998). Investigating formative assessment: Teaching and learning assessment in the classroom.
Buckingham: Open University Press.

Wiggins, G. (2004). Assessment as Feedback,




